
 

Langmoor Primary School Phonics Policy   

Intent 

At Langmoor Primary School, we are committed to ensuring that every child in our care will learn to 

read quickly and become a confident and passionate reader. We strive to ensure our approach to 

teaching phonics and reading is accessible to all learners, regardless of background, ability and needs. 

Our aim is for every child to become a fluent reader. 

Our intentions: 

• For children to be accurate and fluent readers. 

• For children to not only read well, but understand what they are reading. 

• That children confidently read a variety of genres. 

• To inspire and embed a love of reading. 

To ensure children achieve these intentions we believe having an engaging and consistent approach to 

teaching phonics builds the necessary orthographic map children need to become confident and fluent 

readers enabling them to access all aspects of reading and the wider curriculum. 

Implementation 

At Langmoor Primary School, we follow the Essential Letters and Sounds (ELS) a systematic 

synthetic phonics programme, which was validated by the Department for Education in June 2021. 

The aim of ELS is to get all children to read well, quickly. It teaches children to read by identifying 

the phonemes (the smallest unit of sound) and graphemes (the written version of the sound) within 

words and using these to read words.  

All members of staff are trained to teach ELS to ensure that we have an 

expert team of reading teachers led by our Reading/Phonics Lead. As a staff 

team, we regularly meet to review our practice and to practise teaching 

together. This ensures that all children receive high-quality first teaching 

every day. Our classrooms are well resourced to ensure that every child has 

the resources required to learn to read well.  

To ensure all children learn to read well, quickly: 

• Children learn phonics from the very start of Reception.  

• It is explicitly taught every day during a dedicated slot on the timetable in Reception and Year 

1.  

• In Year 2 a recap of Phase 5 sounds will take place. This may not be all sounds; it may be gaps 

noted in assessments or fluency read observations.  Recap sessions will occur throughout the 

year once or twice a week. This will go hand in hand with the Year 2 ELS follow on spelling 

program taught four times a week. 

• ELS is a whole class teaching model. This means that every single pupil has the same 

opportunities when learning to read (‘keep up’ rather than ‘catch up’).  

 

 



We follow the ELS progression and sequence of teaching.  

Reception Progression 

 

 

 

 



Year 1 Progression 

 

 

Lessons are carefully structured in a repetitive way to allow children to know what is coming next, 

what they need to do and how to achieve success. They are designed to ensure that there is minimum 

cognitive load for the learner. We begin by teaching the single letter sounds before moving to 

diagraphs (two letters spelling one sound), trigraphs (three letters spelling one sound) and 

quadgraphs (four letters spelling one sound). Repetition is the key. 



We teach children to: 

• Decode by identifying each sound within a word and blending them together to read fluently.  

• Encode by segmenting each sound to write words accurately.  

In lessons children practise their existing phonic knowledge whilst building their understanding of 

the ‘code’ of our language. As a result, children can tackle any unfamiliar words that they might 

discover. We teach children more rarely used GPCs through the ELS progression. This means that 

they can decode and read more words with increased fluency.  

 

 

ELS is designed on the principle that children should ‘keep up’ rather than ‘catch up’.  

 

 



Reading 

It is vital that whilst children are learning to read, they 

read books that match their phonic knowledge. The 

Oxford University Press decodable readers support 

Essential Letters and Sounds. These books have been 

carefully matched to every aspect of the programme. So 

children can feel success and be independent readers as 

each book is matched to a child’s phonic level. 

These books are used during the phonics lessons, paired 

reading sessions, during continuous provision and as home 

readers. Children keep the books for one week and re-read 

them at least four times in this period, this is 

communicated to parents to ensure their support. Reading Buddies in school are used to support 

those children who are not reading at home. Re-reading ensures that children develop their reading 

skills and fluency. This, in turn, supports their learning in school; as children become more fluent at 

reading, they are able to focus on their new learning. 

Interventions 

Interventions are delivered within the lesson by the teacher and any child who is struggling with the 

new knowledge can be immediately targeted with appropriate support. Where further support is 

required, 1:1 coaching sessions are used. These coaching sessions are short, specific and effective.  

The three areas for interventions are ‘Oral Blending’, ‘GPC Recognition’ and ‘Blending for Reading’. See 

below guidelines and plans for these interventions.  

Oral blending  

This intervention supports children struggling with oral blending and those with any auditory 

processing difficulties. It allows children who require additional practice of this skill to have short 

bursts of oral blending to consolidate their understanding and support their auditory discrimination. 

During this intervention, the Reading Teacher needs to model sound-talking for the child, who then 

soundtalks before blending the word. This additional one-to-one practice also supports vocabulary 

learning, communication, listening and speaking skills, and interaction with others.  



 

Grapheme–phoneme correspondence (GPC) recognition  

This intervention involves deliberate over-learning, re-teaching and repeated exposure.  

 

 

Blending for reading  

This intervention supports a child who requires additional practice for blending. GPC weaknesses are 

targeted within the session. There is a strong focus on word-building, listening to the sounds within a 

word and identifying these. Again, this intervention particularly supports the needs of children with 

auditory processing weaknesses, those new to English and those who are struggling to apply their 

understanding of digraphs, trigraphs and quadgraphs as their phonic knowledge builds and their 

awareness of alternative spellings and pronunciations increases. 



 

 

Interventions/Coaching in Key Stage 2 

Those children not passing the phonics screening test, new children to the school with gaps and those 

identified with phonic weaknesses will continue to have support and ELS coaching sessions carefully 

planned for them, until they have the tools to make them confident and fluent readers. 

Leadership and Management 

The subject leader’s role is to lead by example, supporting and empowering colleagues to teach high-

quality phonics lessons. The lead will: 

• Have a good knowledge of the ELS scheme, provide mentoring and coaching. 

• Keep up to date with developments to the scheme. 

• Model lessons and coaching sessions. 

• Lead training for all staff on regular occasions. 

• Monitor teaching and coaching across the school, providing feedback to raise standards. 

  

Impact 

At the end of Year 1, all children are tested with the phonic screening test published by the 

Department for Education. These tests use real words and made up words to test each child’s 

phonological knowledge and skills. The expectation is that all children should have the knowledge and 

be able to pass this test.  

We aim to ensure all children have the best possible start to reading and thus equip them with the 

essential skills of reading and writing to ensure they can fully access the wider curriculum in Key 

Stage 2. 


